
Lesson 2.4
Claims and Evidence About Energy

Ecosystem Restoration
Lesson Guides

Lesson 2.4

© The Regents of the University of California

1



Students expand their understanding of the practice of scientific argumentation. First, they summarize what they have
learned about how plants use food molecules, and then they wonder whether, like animals, plants also use some food
molecules for energy. Students work with the Ecosystem Restoration Simulation to observe plants making food, to see
what they can figure out, and, ultimately, to gather evidence in support of that scientific idea. Next, the teacher
presents two possible claims to answer the question Where does energy in an ecosystem come from? Students again
use the Simulation to gather evidence, this time for the purpose of determining which claim is the best supported.
Students debrief what they figure out in the Simulation and conclude that all energy in ecosystems ultimately can be
traced back to the sun. The activities in this lesson help students construct an understanding of the source of energy in
an ecosystem.

Anchor Phenomenon:Anchor Phenomenon: The jaguars, sloths, and cecropia trees in a reforested section of a Costa Rican rain forest are not
growing and thriving.
InInvveesstigtigativative Phenomenon:e Phenomenon: Organisms in an ecosystem get the energy they need.

StudentStudents les learn:arn:

Lesson Overview

• Animals and plants use some food molecules to release energy for movement and growth.
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Students claim that plants, like animals, use some food molecules to release
energy. Students use the Sim to gather evidence to support this.

Instructional Guide
1. R1. Remind semind studenttudents about the Ss about the Scienccience/Ee/Evvereryydaday Wy Worords chartds chart.. Point out the chart. Remind students that scientists use
specific words to describe scientific ideas and that, as ecologists, they should be using scientific language as they
gather evidence and discuss ideas with one another.

2. Dis2. Discuscuss the ws the worordd obobsserervvee.. Let students know that today, they will continue to observe ecosystems—in this case, in
the Simulation.

33. Dis. Discuscuss the ws the worordd ininvveesstigtigatatee..

44. R. Reevieview what sw what studenttudents has havve lee learned about plantarned about plantss..

1
SIM

Revising a Key Concept
About Food Molecules

2 3

Revising a Key Concept About
Food Molecules

15
MIN

• In the “Science words” column of the chart, write “observe.”

• Ask students to suggest everyday words that mean something similar to observe. [Look, see, notice.]

• Record students’ responses in the “Everyday words” column.

• Point out that, while today students will observe with just their eyes, the meaning of the word observe includes
noticing with any of the five senses.

• In the “Science words” column, write “investigate.”

• Ask students to suggest everyday words that mean something similar to investigate. [Study, find out.]

• Record these in the “Everyday words” column.

You have been investigating where plants get their food molecules. Where do plants get their food molecules?
[They make them by using water, energy from sunlight, and carbon dioxide from the air.]

Lesson 2.4
Activity 1
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55. R. Reevisit a kvisit a keey cy conconceptept.. Point out the key concept from Lesson 1.5: Animals use some food molecules to release energy
for movement and growth. Remind students that they gathered evidence about animals needing energy for movement
and growth and that they wrote arguments about this. Wonder aloud if plants do this, too.

66. Student. Students diss discuscuss their ides their ideasas.. Have students turn to a partner and briefly discuss their ideas about this question.

77. P. Prropooposse a claim.e a claim.

88. A. Ask ssk studenttudents what es what evidencvidence we would support the claim.ould support the claim.

99. Intr. Introducoduce a briee a brief inf invveesstigtigation.ation. Let students know that they’re going to use the Simulation to investigate whether
plants use food molecules to release energy.

1100. P. Prroject theoject the EEccoossyyssttem Rem Reessttororationation Simulation.Simulation. Go to the Student Apps Page and select Ecosystem Restoration and
the Simulation and press PLAY. Demonstrate how to move the Show Matter and Show Energy sliders.

11. A11. Asssign psign partnerartners and diss and distributtribute digite digital deal devicviceess..

12. Student12. Students ins invveesstigtigatate with the Simulation.e with the Simulation. Direct students to press PLAY to start the Simulation and allow it to run
while they observe.

1133. R. Reevisvise a ke a keey cy conconceptept..

Read aloud the new key concept and post it over the key concept from Lesson 1.5.

Animals use some food molecules to release energy for movement and growth. Do you think plants also use
some food molecules for energy?

Some of you think that plants, like animals, use some food molecules to release energy. Some of you disagree.

In the Simulation, what could be evidence that plants use food for energy?
[Look for the yellow energy glow when plants use food molecules to release energy.]

What do you think? Is there evidence to support the claim that plants use some food molecules for energy or
not?
[Yes, the evidence supports the claim.]

Remember that we can think of these key concepts as claims that we support with evidence.

How could we change this key concept to reflect what we know now?
[Add and plants.]

Animals and plants use some food molecules to release energy for movement and growth.

Ecosystem Restoration
Lesson Guides
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Teacher Support
Instructional Suggestion

PPrrooviding Morviding More Ee Experiencxperience: Te: Todaodayy’’s Ds Daily Waily Writtritten Ren Reflectioneflection
Where does the energy for your body come from? Explain why you think so. This prompt (on page 41 in the Investigation
Notebook) will provide you with information about students’ understanding about energy so far. In this lesson, students
will deepen their understanding about energy.

Instructional Suggestion

Going FGoing Further: Mourther: Movvement in Plantement in Plantss
Students may question the scientific idea that plants need energy for movement when we think of plants as being
stationary. In fact, many plants do move in ways that help them get food and energy from their environments. You
might consider showing students a video of sunflowers turning toward the sun, morning glories opening and closing, or
carnivorous plants catching prey.

Rationale

PPedagedagogicogical Goal Goals: Kals: Keey Cy Conconceptepts as Claimss as Claims
Revisiting a key concept and treating it as a claim is a way for students to muster evidence to support an important unit
idea. This is the second time in the unit that students will engage in this type of discussion. Giving students time to
reflect on learning by discussing the evidence that supports the key concepts not only allows them to solidify their
understanding, it is also an opportunity to discuss how scientists make claims and support them with evidence.

Instructional Suggestion

Supporting DisSupporting Discuscussions: Esions: Encncourouraging Paging Participarticipationation
Leading an engaging discussion in which everyone participates can be challenging. If a student gives a particularly
sophisticated answer during a whole-class discussion, the way you respond can affect the rest of the discussion. By
accepting all responses in the same tone and by asking students to explain more about what they mean, you can
maintain an inclusive, inquiry-based environment. Students may hesitate to participate in the discussion if they are
worried about being incorrect. The following series of steps can be used as a guideline for leading a discussion.

• Ask a broad question such as How could we change this key concept to reflect what we know now?

• Listen closely to a student’s response to the question.

• Ask “What makes you think that?” “What is your evidence?”

• Ask if other students have different ideas. If so, ask them for the reasons behind their thinking.

• Bring the discussion back to the central topic.

• Ask another broad question, beginning the cycle anew.

Lesson 2.4
Activity 1
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Possible Responses

EEccoossyyssttem Rem Reessttororationation SimulationSimulation

What sWhat studenttudents should do and notics should do and notice:e: Students will use the Simulation to gather evidence that plants, like animals, use
food molecules to release energy. Students should notice that, as with all the organisms in the Simulation, a yellow glow
is shown when plants break down some of the food matter they have made in order to release energy.

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 1
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Students are presented with two possible claims about energy in ecosystems
and use the Sim to find evidence.

Instructional Guide
1. Intr1. Introducoduce nee new fw focus on enerocus on energy and negy and new Inw Invveesstigtigation Qation Queuesstion.tion.

Point to the Investigation Question and let students know that this is the question they will begin to investigate. If
needed, remind students that energy is the ability to make things move or change.

2. Student2. Students diss discuscuss the ques the quesstion.tion. Have students turn to a partner and talk briefly about where they think energy in an
ecosystem comes from.

1

2
SIM

Gathering Evidence About
Energy

3

Gathering Evidence About
Energy

30
MIN

We now know that the food molecules in an ecosystem come from plants. Where does energy in an ecosystem
come from?

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 2
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33. P. Prroject Poject Poosssible Claims About Esible Claims About Enernergygy.. Read aloud the two possible claims. Be sure to keep these claims projected so
students can refer to them as they investigate.

44. Student. Students think about hos think about how tw to ino invveesstigtigatate the quee the quesstion.tion.

55. Student. Students diss discuscuss their ides their ideas fas for hoor how tw to ino invveesstigtigatatee.. Have students turn to a partner and briefly discuss their ideas
about this question. Then, invite students to share their ideas. Accept several responses.

66. Intr. Introducoduce note notebook pebook pagagee.. Have students turn to page 42, Finding Evidence About Energy, in their notebooks. Point
out that in Part 1, partners will record how they plan to investigate the question. Parts 2 and 3 involve sharing what they
figure out.

77. Student. Students ins invveesstigtigatatee.. Let students know they will have about 15 minutes to use the Sim to find some evidence to
support the claims. Circulate and provide assistance as needed. Remind students to record their observations on page
42 in their notebooks. After about 7 minutes, provide a signal for students to switch “drivers” so both partners have the
opportunity to operate the Sim. If there are partners who haven’t tried turning off the sun in the Sim, you might want to
suggest they do so.

88. C. Collect digitollect digital deal devicviceess..

Claim 1: All energy in an ecosystem is made by plants.

Claim 2: Energy in an ecosystem can always be traced back to the sun.

These are two claims, or possible answers, to the question about where energy comes from in an ecosystem.
Let’s investigate to see what we can observe about energy by using the Simulation. As you investigate, think
about which claim is better supported by the evidence.

How could we investigate the question Where does energy in an ecosystem come from?

Lesson 2.4
Activity 2
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Teacher Support
Instructional Suggestion

SScienccience Pe Prracticacticees: Planning the Ins: Planning the Invveesstigtigationation
This activity provides students with the opportunity to plan how they will investigate the question Where does energy in
an ecosystem come from? Asking students how they will investigate, and providing the opportunity for partners to
discuss their ideas with each other, will help prepare them. Resist the temptation to tell students how to set up an
investigation in order to figure out the answer to the question. Allow students to go about this in their own ways, even if
it is not the best way. If you see a few partners floundering after some time, you may want to suggest that they see what
happens when they turn off the sun.

Instructional Suggestion

PPrrooviding Morviding More Support: Re Support: Reevieviewing Arwing Argumentgumentation Vation Vococabularabularyy
Earlier in the unit, students learned how scientists make claims about the natural world that are based on evidence.
Before students use the Simulation, you may wish to review key vocabulary—argument, claim, evidence—and have a
short discussion about the importance of using evidence to support a claim. Explain that scientists carefully consider
the evidence they have available to make the most accurate claim possible. Suggest that students think about how
claims can be revised as new evidence is discovered or as other scientists present alternate interpretations of evidence.

Possible Responses

InInvveesstigtigation Notation Notebookebook
Finding EFinding Evidencvidence About Ee About Enernergygy (page 42)

PPart 1art 1
We will try removing the things that plants need to grow. First, we will remove water. Then, we will turn off the sun.

PPart 2art 2
the rabbits
the plants
the sun
dead organisms

PPart 3art 3
Energy in an ecosystem comes from the sun. I know this because you can see energy coming from the sun into the
plant, and then the plant uses it to make food and release energy. Then, the rabbits eat the plants, the wolves eat the
rabbits, and the mushrooms eat the dead organisms.

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 2
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EEccoossyyssttem Rem Reessttororationation SimulationSimulation

What sWhat studenttudents should do and notics should do and notice:e: Students use the Simulation to gather evidence to evaluate claims about the
Investigation Question: Where does energy in an ecosystem come from? Students should notice that energy in the
ecosystem can be traced back to the sun. All energy flowing through the ecosystem that is stored in food matter
transferred among organisms can be traced back to plants, and the source of energy that plants used to make food was
the sun. Some students may find it easier to trace energy moving through the ecosystem by toggling Show Matter to
OFF.

Lesson 2.4
Activity 2
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42

Name: _______________________________________ Date: ________________

Ecosystem Restoration—Lesson 2.4

Finding Evidence About Energy

Part 1
Describe how you and your partner will use the Simulation to investigate  
the question Where does energy in an ecosystem come from? 

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

Part 2
For each organism below, write where you think it gets its energy. 

The wolf gets energy from ___________________________________________. 

The rabbit gets energy from __________________________________________.

The plant gets energy from __________________________________________.

The mushroom gets energy from _____________________________________.

Part 3
Using your answers from Part 2, trace the path that energy flows in the 
ecosystem. What evidence does this give you about where energy in an 
ecosystem comes from?

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

© 2018 The Regents of the University of California. All rights reserved. Permission granted to photocopy for classroom use.



Students claim that plants, like animals, use some food molecules to release
energy. Students use the Sim to gather evidence to support this.

Instructional Guide
1. R1. Remind semind studenttudents about the Ss about the Scienccience/Ee/Evvereryydaday Wy Worords chartds chart.. Point out the chart. Remind students that scientists use
specific words to describe scientific ideas and that, as ecologists, they should be using scientific language as they
gather evidence and discuss ideas with one another.

2. Dis2. Discuscuss the ws the worordd obobsserervvee.. Let students know that today, they will continue to observe ecosystems—in this case, in
the Simulation.

33. Dis. Discuscuss the ws the worordd ininvveesstigtigatatee..

44. R. Reevieview what sw what studenttudents has havve lee learned about plantarned about plantss..

1
SIM

Revising a Key Concept
About Food Molecules

2 3

Revising a Key Concept About
Food Molecules

15
MIN

• In the “Science words” column of the chart, write “observe.”

• Ask students to suggest everyday words that mean something similar to observe. [Look, see, notice.]

• Record students’ responses in the “Everyday words” column.

• Point out that, while today students will observe with just their eyes, the meaning of the word observe includes
noticing with any of the five senses.

• In the “Science words” column, write “investigate.”

• Ask students to suggest everyday words that mean something similar to investigate. [Study, find out.]

• Record these in the “Everyday words” column.

Lesson 2.4
Activity 1
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55. R. Reevisit a kvisit a keey cy conconceptept.. Point out the key concept from Lesson 1.5: Animals use some food molecules to release energy
for movement and growth. Remind students that they gathered evidence about animals needing energy for movement
and growth and that they wrote arguments about this. Wonder aloud if plants do this, too.

66. Student. Students diss discuscuss their ides their ideasas.. Have students turn to a partner and briefly discuss their ideas about this question.

77. P. Prropooposse a claim.e a claim.

88. A. Ask ssk studenttudents what es what evidencvidence we would support the claim.ould support the claim.

99. Intr. Introducoduce a briee a brief inf invveesstigtigation.ation. Let students know that they’re going to use the Simulation to investigate whether
plants use food molecules to release energy.

1100. P. Prroject theoject the EEccoossyyssttem Rem Reessttororationation Simulation.Simulation. Go to the Student Apps Page and select Ecosystem Restoration and
the Simulation and press PLAY. Demonstrate how to move the Show Matter and Show Energy sliders.

11. A11. Asssign psign partnerartners and diss and distributtribute digite digital deal devicviceess..

12. Student12. Students ins invveesstigtigatate with the Simulation.e with the Simulation. Direct students to press PLAY to start the Simulation and allow it to run
while they observe.

1133. R. Reevisvise a ke a keey cy conconceptept..

Han estado investigando de dónde obtienen sus moléculas del alimento las plantas. ¿De dónde obtienen sus
moléculas del alimento las plantas?
[Las hacen usando agua, energía de la luz del sol y dióxido de carbono del aire].

Los animales usan algunas moléculas del alimento para liberar energía para el movimiento y el crecimiento.
¿Piensan ustedes que las plantas también usan algunas moléculas del alimento para obtener energía?

Algunos de ustedes piensan que las plantas, igual que los animales, usan algunas moléculas del alimento para
liberar energía. Algunos de ustedes no están de acuerdo.

En la Simulación, ¿qué podría ser evidencia de que las plantas usan alimento para obtener energía?
[Se puede ver el resplandor de energía amarillo cuando las plantas usan moléculas del alimento para liberar
energía].

¿Ustedes qué piensan? ¿Hay evidencia para respaldar la afirmación de que las plantas usan algunas moléculas
del alimento para obtener energía o no?
[Sí, la evidencia respalda la afirmación].

Recuerden que podemos pensar en estos conceptos clave como afirmaciones que respaldamos con evidencia.

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 1

© The Regents of the University of California

11

http://apps.learning.amplify.com/elementary


Read aloud the new key concept and post it over the key concept from Lesson 1.5.

Teacher Support
Instructional Suggestion

PPrrooviding Morviding More Ee Experiencxperience: Te: Todaodayy’’s Ds Daily Waily Writtritten Ren Reflectioneflection
Where does the energy for your body come from? Explain why you think so. This prompt (on page 41 in the Investigation
Notebook) will provide you with information about students’ understanding about energy so far. In this lesson, students
will deepen their understanding about energy.

Instructional Suggestion

Going FGoing Further: Mourther: Movvement in Plantement in Plantss
Students may question the scientific idea that plants need energy for movement when we think of plants as being
stationary. In fact, many plants do move in ways that help them get food and energy from their environments. You
might consider showing students a video of sunflowers turning toward the sun, morning glories opening and closing, or
carnivorous plants catching prey.

Rationale

PPedagedagogicogical Goal Goals: Kals: Keey Cy Conconceptepts as Claimss as Claims
Revisiting a key concept and treating it as a claim is a way for students to muster evidence to support an important unit
idea. This is the second time in the unit that students will engage in this type of discussion. Giving students time to
reflect on learning by discussing the evidence that supports the key concepts not only allows them to solidify their
understanding, it is also an opportunity to discuss how scientists make claims and support them with evidence.

Instructional Suggestion

Supporting DisSupporting Discuscussions: Esions: Encncourouraging Paging Participarticipationation
Leading an engaging discussion in which everyone participates can be challenging. If a student gives a particularly
sophisticated answer during a whole-class discussion, the way you respond can affect the rest of the discussion. By
accepting all responses in the same tone and by asking students to explain more about what they mean, you can
maintain an inclusive, inquiry-based environment. Students may hesitate to participate in the discussion if they are
worried about being incorrect. The following series of steps can be used as a guideline for leading a discussion.

¿Cómo podríamos cambiar este concepto clave para reflejar lo que sabemos ahora?
[Agregar y plantas].

Los animales y las plantas usan algunas moléculas del alimento para liberar energía para moverse y crecer.

• Ask a broad question such as How could we change this key concept to reflect what we know now?

• Listen closely to a student’s response to the question.

• Ask “What makes you think that?” “What is your evidence?”

• Ask if other students have different ideas. If so, ask them for the reasons behind their thinking.

Lesson 2.4
Activity 1
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Lesson Guides

© The Regents of the University of California

12



Possible Responses

• Bring the discussion back to the central topic.

• Ask another broad question, beginning the cycle anew.

EEccoossyyssttem Rem Reessttororationation SimulationSimulation

What sWhat studenttudents should do and notics should do and notice:e: Students will use the Simulation to gather evidence that plants, like animals, use
food molecules to release energy. Students should notice that, as with all the organisms in the Simulation, a yellow glow
is shown when plants break down some of the food matter they have made in order to release energy.

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 1
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Students are presented with two possible claims about energy in ecosystems
and use the Sim to find evidence.

Instructional Guide
1. Intr1. Introducoduce nee new fw focus on enerocus on energy and negy and new Inw Invveesstigtigation Qation Queuesstion.tion.

Point to the Investigation Question and let students know that this is the question they will begin to investigate. If
needed, remind students that energy is the ability to make things move or change.

2. Student2. Students diss discuscuss the ques the quesstion.tion. Have students turn to a partner and talk briefly about where they think energy in an
ecosystem comes from.

1

2
SIM

Gathering Evidence About
Energy

3

Gathering Evidence About
Energy

30
MIN

Ahora sabemos que las moléculas del alimento en un ecosistema vienen de las plantas. ¿De dónde viene la
energía en un ecosistema?

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 2
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33. P. Prroject Poject Poosssible Claims About Esible Claims About Enernergygy.. Read aloud the two possible claims. Be sure to keep these claims projected so
students can refer to them as they investigate.

44. Student. Students think about hos think about how tw to ino invveesstigtigatate the quee the quesstion.tion.

55. Student. Students diss discuscuss their ides their ideas fas for hoor how tw to ino invveesstigtigatatee.. Have students turn to a partner and briefly discuss their ideas
about this question. Then, invite students to share their ideas. Accept several responses.

66. Intr. Introducoduce note notebook pebook pagagee.. Have students turn to page 42, Finding Evidence About Energy, in their notebooks. Point
out that in Part 1, partners will record how they plan to investigate the question. Parts 2 and 3 involve sharing what they
figure out.

77. Student. Students ins invveesstigtigatatee.. Let students know they will have about 15 minutes to use the Sim to find some evidence to
support the claims. Circulate and provide assistance as needed. Remind students to record their observations on page
42 in their notebooks. After about 7 minutes, provide a signal for students to switch “drivers” so both partners have the
opportunity to operate the Sim. If there are partners who haven’t tried turning off the sun in the Sim, you might want to
suggest they do so.

88. C. Collect digitollect digital deal devicviceess..

Afirmación 1: Toda la energía en un ecosistema es elaborada por las plantas.

Afirmación 2: La energía en un ecosistema siempre se puede rastrear hasta el sol.

Estas son dos afirmaciones, o posibles respuestas, a la pregunta sobre de dónde viene la energía en un
ecosistema. Investiguemos para ver lo que podemos observar sobre la energía usando la Simulación. Mientras
investigan, piensen en cuál afirmación está mejor respaldada por la evidencia.

¿Cómo podríamos investigar la pregunta ¿De dónde viene la energía en un ecosistema?

Lesson 2.4
Activity 2
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Teacher Support
Instructional Suggestion

SScienccience Pe Prracticacticees: Planning the Ins: Planning the Invveesstigtigationation
This activity provides students with the opportunity to plan how they will investigate the question Where does energy in
an ecosystem come from? Asking students how they will investigate, and providing the opportunity for partners to
discuss their ideas with each other, will help prepare them. Resist the temptation to tell students how to set up an
investigation in order to figure out the answer to the question. Allow students to go about this in their own ways, even if
it is not the best way. If you see a few partners floundering after some time, you may want to suggest that they see what
happens when they turn off the sun.

Instructional Suggestion

PPrrooviding Morviding More Support: Re Support: Reevieviewing Arwing Argumentgumentation Vation Vococabularabularyy
Earlier in the unit, students learned how scientists make claims about the natural world that are based on evidence.
Before students use the Simulation, you may wish to review key vocabulary—argument, claim, evidence—and have a
short discussion about the importance of using evidence to support a claim. Explain that scientists carefully consider
the evidence they have available to make the most accurate claim possible. Suggest that students think about how
claims can be revised as new evidence is discovered or as other scientists present alternate interpretations of evidence.

Possible Responses

InInvveesstigtigation Notation Notebookebook
Finding EFinding Evidencvidence About Ee About Enernergygy (page 42)

PPart 1art 1
We will try removing the things that plants need to grow. First, we will remove water. Then, we will turn off the sun.

PPart 2art 2
the rabbits
the plants
the sun
dead organisms

PPart 3art 3
Energy in an ecosystem comes from the sun. I know this because you can see energy coming from the sun into the
plant, and then the plant uses it to make food and release energy. Then, the rabbits eat the plants, the wolves eat the
rabbits, and the mushrooms eat the dead organisms.

Ecosystem Restoration
Lesson Guides

Lesson 2.4
Activity 2
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EEccoossyyssttem Rem Reessttororationation SimulationSimulation

What sWhat studenttudents should do and notics should do and notice:e: Students use the Simulation to gather evidence to evaluate claims about the
Investigation Question: Where does energy in an ecosystem come from? Students should notice that energy in the
ecosystem can be traced back to the sun. All energy flowing through the ecosystem that is stored in food matter
transferred among organisms can be traced back to plants, and the source of energy that plants used to make food was
the sun. Some students may find it easier to trace energy moving through the ecosystem by toggling Show Matter to
OFF.

Lesson 2.4
Activity 2
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42 Restauración de ecosistemas—Lección 2.4

Nombre: ____________________________________ Fecha: ________________

Encontrar evidencia sobre la energía

Parte 1
Describe cómo tú y tu compañero/a usarán la simulación para investigar la 
pregunta ¿De dónde viene la energía en un ecosistema?

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

Parte 2
Para cada organismo siguiente, escribe de dónde crees que obtiene su energía.

El lobo obtiene energía de ___________________________________________. 

El conejo obtiene energía de __________________________________________.

La planta obtiene energía de _________________________________________.

El hongo obtiene energía de __________________________________________.

Parte 3
Usando tus respuestas de la parte 2, traza la trayectoria en la que fluye la 
energía en el ecosistema. ¿Qué evidencia te da esto acerca de dónde viene 
la energía en un ecosistema?

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

___________________________________________________________________

© 2018 The Regents of the University of California. All rights reserved.
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